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Craig Morley 00:01

Okay, so the just to start us off on a sort of positive point of views versus one question that |
feel how that too. So | was wondering if you, if you've had any particular positive experience
experience of when students have used webcams and wherever that might have been in a
particular session, or how it made you feel in that particular session at the time, | wonder if
anyone's got any of those positive experiences that you'd like to share or talk about?

Participant 1 00:30

Shall | start off? I'm not used to zoom so | don't even know how to put my hand up and be
polite, I'll try and work | think is the bottom, I'll work the hand up bit in a minute. I, | teach. So |
teach English literature, mainly University Writing. And so | have groups usually have up to 15
students at a time in a seminar. And | also teach our foundation here, which | lead. So that's a
group of maybe 30. What I find really positive is if a student isn't on camera, and then they
want to ask a question. And they ask the question in the chat, and they suddenly come on mic
and put their camera on. And | think that's a bit of shows, it makes me feel good that they're
committing to that little moment of learning enough to come on camera. And | know then is a
cue for me, | think, as an educator to think okay, you don't want me to give you a crisp, dry
answer to your one question you put in the chat, you're prepared for this to become more of a
discussion. So | just Yeah, | find that a positive thing about it.

Craig Morley 01:39
Participant 2, | think you raised first, then participant 3 from you afterwards, if that's okay.

° Participant 2 01:45

I kind of would end up. The other thing is, is that, in terms of knowing who you're speaking to, it
really does help to set the context. And that although | know the students name, when I've got



a face, it's just so much more personal. So when a student puts their camera on, then that
helps that two way relationship. And it's not just my understanding of them. But what what
they tell me is that they can read a lot into how | am responding to them. So | can see that
space that that face. Now | feel as though was was sharing the same visual space, so that | can
pick upon the body language they can pick upon mine. The other positive thing about is they
can see what I'm doing. And when they show me what they're doing, | know that we're both
present in the moment. What | find is interesting, is that ask a student 'Oh, | see you don't have
your camera would you like to put your camera on?' What's really, really positive is that they
they're honest about the reasons that they don't put it on. And | can totally understand some of
the reasons that they say they're not putting the camera on. And very often, it's about
protecting their privacy in their home. And some students are very, very conscious about the
state of the place that they're working from. And they one of them told me, | don't like to be
judged about my space. So behind me, I've got a mirror covered up with a blanket. And | know
you can see the edge of my table and | can see it | deliberately didn't move that aside because
that's exactly the kind of thing that students tell me they don't want to see, me judging them

Craig Morley 03:43

Is that sort of the experience other people have have come across with students and students
some of those issues that participant 2 was coming along is that quite a common thing do you
think in terms of those fees and students might or might not use webcams?

Participant 3 04:03

How many particular reasons. | was fired a colleague. | think a student | think when they were
asking them to put cameras on | forgot what they said that might come to me later. But no,
they haven't. | mean, | was just going to mention, you know the positive experience and that
you asked about and that was when when you're starting a seminar, an online seminar, as our
students enter, | like seeing them enter switch cameras on say hello, I'll say hello to them. And
then we'll we'll start as you would in in a in a physical room just you know, inevitably it's the
weather. Just having a bit of small talk as people enter and as each one enters I'll see their
name pop up, and then I'll greet them. And then they'll switch camera on and say hello. And
that's become sort of a pattern that's been established, | suppose. So they're used to it now. So
that's always really nice. And sometimes if I'm not there immediately, I've joined a bit later, and
students are there. And they're just having a bit of a chat before | joined. So | really liked that.
That's, that's quite nice. And what, what | liked the background, and | encourage the
background, again, just even if they choose a virtual background is a talking point, and all the
personal things that go on, and you know, the pets and the musical instruments in the
background, they can sometimes be talking points, but | suppose that needs to call, you
wouldn't want to point out somebody's background on the first time, because that might be a
bit intrusive, but once you've established a bit of a relationship, it can be nice just to have that
social presence. Yeah.

Craig Morley 06:05

Yeah. Yeah, | think that's really good points. | always do enjoy the cats walking infront with the
webcams and in the background, and things like that, as well. participant 1, | don't know if you
want to come in on anv of those points, Participant 2 or 3?



Participant 1 06:22

Yes, I'm going to try and keep | know, you've got your questions. And | keep all their
mentioning cats, | did have the joy last week, or three weeks ago now have a student with her
boyfriend getting out of bed surreptitiously behind her, and trying to go off to the sports field,
which was just delightful we had a lovely laugh only after he left. It occurs to me, Participant 2,
you were saying about that idea of shared space, which | don't think I'd thought about enough
before. But one of the things | did last term was just produce little screencast, to give for
students to give information, which | know isn't really what you're talking about. But it was
instructions for quite a complicated assignment. And so as well as the written instructions, |
gave a script, | sent them a screencast. And | was surprised a couple of students came back
and said, the reason why they want to see the screencasts and not the written instructions was
they lip read, but they're not deaf, they just lip read, and they find it easier to see. And it made
me consider, | sometimes teach through sharing film with students who talk about the film, and
sometimes I've turned my camera off at that point, they can just hear my voice. And it was a
really useful reminder. But it's not just about us seeing them. It also made me think | must
never turn myself off my image off, because sometimes you slip into then giving complicated
discussions, and they can't maybe see my lips. So | just thought it was an interesting thing that
I hadn't | tripped over it rather than thinking of it in advance that you might find that useful.

Craig Morley 07:50

Yeah, yeah, that's really a really good point. And we did did have some issues around around
inclusivity issues around webcam use in the the surveys that come up. So it's, it's interesting to
see that that sometimes comes up sort of along the way as we learn these things as well.
Participant 4, do you want to comment on that?

Participant 4 08:13

Sure. I mean, | would just echo a few of the things that have been said about students arriving,
and maybe just kind of doing a quick wave and then turning their cameras off. Or students
Yeah, turning them on at the end to say thank you, or to ask a question, which is always nice to
kind of put those faces to names. But | think being able to see them smile, usually, you know, it
brings something different, even if I've maybe heard their voice or seeing their messages. So
that's, that's usually a positive thing for me, and then certainly getting to see, you know, the
glimpses of pets or, you know, children, or siblings of students. Sometimes | find that's more on
the, you know, one on one meetings with students, but, you know, like, I've met with a student
the other day have had a bird flying around. And, you know, you kind of, | think that's the flip
side is they, they're, they want their privacy, and lots of them are diligent about protecting that
and we respect that. But then at the same time, you kind of get to know them in this, you
know, on this different level than you might have before just because of those glimpses and
they, you know, sometimes see the same thing from us. So they might feel more comfortable
kind of sharing those. It totally depends on the student obviously, but yeah, in terms of why
they do or don't turn them off, I, we haven't really asked, because we've never wanted to make
it an expectation. But |, | find that students are quick to volunteer if their camera isn't working.



It's like the students who like to use their camera seem to want to share right away like Sorry,
my camera isn't working today. | don't know if it's true or not. But the one there's many who
just kind of, you know, don't explain it and we don't ask so.

Craig Morley 09:57

Yeah, yeah, that's really that's really interesting. When especially that idea of so sort of sharing
the background can help to show show that human side, but as you say, there might be those
students I've been indebted to don't want to show that sad or don't want to show where they
are. And again, | think a lot of it does sometimes come back to student choice as well does, and
what's best for them. And Participant 1, did you?

Participant 1 10:21

| just thinking about Participant 4?7 You were just saying then about how you sometimes they
get glimpses of your life as well. Would that be fair in your case? Would you choose that as a
deliberate thing that you want? Or is it just happens by serendipity? | wonder how we, we feel
about them seeing a bit of our life and our home? How does that? Is this something you've sort
of almost plan in? Or is it just happened by mistake? And it's been okay.

Participant 4 10:48

Yeah, | think that's such an interesting question. And it's funny because, like, hearing
participant 2 talk about having, you know, the tables and the awkward things in the
background, | don't know if that has been as intentional for me. But | think it's something that
we've become just increasingly comfortable with. When | when we started, you know, with the
online pilot, it was like, everything in your frame had to be perfect. And there was no
personality, and it was just work. And | think everyone is starting to move away from that, at
least on my team. | don't know about about others, but I've certainly you know, at first it was
like, no one's allowed to come in here while I'm working, kind of started to beat on the old on
partner dropping off a coffee or a kid saying hello or something. So yeah, but that's just my
experience.

Participant 1 11:31

it's really interesting that you mentioned that because so Craig's shut me up if I'm going to do,
but | was interested that my | have children, sometimes end of school wandering through. And
they do love to think they're going to look at, you know, whoever's there. And it happens, it
happens it obviously one of my seminars happened to be at that time. And I tried to be
professional. And then | sort of gave up because | was so busy going *shooing action*, it was
obvious things happening. But what interested me was that one student who would never come
on camera, when | said to them, I'm really sorry, I'm trying to be professional, but | can you just
can | just one minute tell this child just to go where they need to be and she came on screen.
And this student suddenly popped on camera. This was like three weeks in maybe and said,
'Oh, that's lovely'. And | said, Well, I'm sorry, that wasn't very professionally. She said, 'No, but
I'm on campus. And | so miss my little sister. And it's so nice to see children, because that



makes it feel like I'm sort of a bit more at home'. But | was really interested to how emotional
her response was. And after that, she put a camera on, and would be at the point where she'd
be saying, anybody coming home at the end? | think it's talking to seminars. So that was |

thought was going past a barrier that | thought was automatically there that's interesting that
happened.

Craig Morley 12:45

Yeah, yeah, that's really interesting. I'm not actually you just need some quite nicely to the the
next question. So don't worry about that. Which is sort of what people's thoughts are about the
benefits of of students using webcams on and we've talked a little bit then about that human

connection and the human side and things like that. But as you think there's any other benefits,

whoever it might be, the social community pedagogy has any sort of main benefit you've seen
when students do use their webcams or, or even if when they don't,

° Participant 3 13:24

From, from my point of view, as a teacher, obviously, it's, it's much nicer to see people live,
even if a photo is one step better than just a blank blob or the initials depending on what
platform you use. But yeah, seeing faces and responding and smiling or thinking or making
notes, you have that feeling that they're there and they're engaged and you're not just you
know, there is somebody out there, otherwise it can be quite disconcerting. Can't it if there's
nothing. Yeah, so that's, that's from my point of view as a instructor. Yeah.

Craig Morley 14:07

And how about you? What was your thoughts on?

o Participant 2 14:09

It is up to Participant 1 talking about using using lips. | find the feedback | get from the students
facial and body language really critical in seeing how I've met their mark. I'm getting puzzled

faces back. Okay, I'm gonna have to go slow, i'm going to have to rearranged it and actually
seeing them cuse me into my next facilitative prompt.

Craig Morley 14:45

Yeah, | think I think that's really good fun. Again, the was was things like that in the surveys. |
hope people seen similar similar sort of things, as traditionally you might use that sort of body
language visual cues going forward in sort of more traditional violence well, how that might

transfer something that's sort of that's come out, come out quite a lot with, particularly among
staff as well, | would say, Participant 1, how about you? What did you want to?

Darticrinant 1 1TR.1N
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Well, | will confess, because hopefully, I'm like friends here that, you know, | have had sessions
where not a single person has come on camera. And what has been interesting to me, in terms
of this last last academic year, compared to the first lockdown academic year, was in the first
year, | was able to say to everybody, | showed them on screen. This is how you put a picture of
yourself or your dog or an emoji or something in your icon. And could you do that, because
even if | just see something that represents you, or can make it easier for me, in the first year,
they were all doing it. They all did it within the lesson | had near on everybody. And this year, |
got such a response. So | think that willingness, even to share, a one picture of themselves is
increasing. And the unwillingness to do it. And | was | was disappointed. And | don't think | did
anything different. So is there something there about even greater privacy? | think maybe, but
also I'm sorry, | can't remember who mentioned about wanting to keep their own space,
private. | think Participant 2, | think it was you saying they don't want you to see their home
space. But what | hadn't appreciated. I'm sorry, this may be a later question is that when |
thought knowing | was going to speak to you, | would speak to some of my students just before
Easter to sort of see what, why they weren't going on camera. And they said, it's not you, it's
everybody else. We've had a lockdown university experience. So we've been we're now in our
and our, you know, some of us in our second term or our second year, in a seminar group with
students we have never seen face to face. And if | say something stupid in a seminar, | don't
want to see them in the coffee shop and they can see my face, they know | was the stupid one.
And so so | don't want to do that. If we were all in a seminar, I'd have the chance to correct
myself in the seminar and smile and make conversation. But | don't want to reveal Myself. This
will reveal myself to you. Because you've got a tutor card that shows my face. You can see me
in your office. But that's | hadn't appreciate it's privacy from each other they seem to want, |
didn't have anybody else had a similar experience. Just mine. It was just a group of four or five
of them | was talking to so it may just be a one off, but | thought it was interesting.

Craig Morley 17:27

Yeah, Participant 2 do you want to jump in?

Participant 2 17:39

With the with the hand. The fear of public exposure is very real. And I've often pondered why
students are so so worried about what other people think about them. And and then | suddenly
realized that actually, this is a mindset of this age era. And they are so conditioned into being
aware of their electronic image that into the educational spaces. It also carries over into the
real spaces when we're face to face. And that the things that you've just said about the
exposure and fear is that students seem to be driven more by fear than they are by aspiration.
And | think that might be something to do with the psychology of their presence. Second year
student Fi. You can talk to that one, please.

Ffion Neal 18:52
Sorry, what was that?



“ Participant 2 18:56

Jo

From my experience is that students, and my colleagues experienced remember who said it
now that students seem to be more motivated by fear than they are aspiration, and the fear of
being exposed as being less than or looking like they don't want to look on a electronic space is
driven by the external forces in media. In the classroom, so often, it isn't, | don't want to look as
though | am not knowing. And whereas in the classroom, we can develop the culture where it's
okay, any question is a good question because everybody learns not just about the question,
but about the working, the working climate, the working atmosphere, the working culture, and
that we need to be open to everybody's point of view, because that in itself is a learning
experience. See, that dynamic doesn't seem to work well in the online place. So my question to
you, psychology student is my My understanding of the generalization of young people not
wanting to expose themselves digitally, is because in their other digital world, they will only put
up something perfect.

20:16

| think yeah, | think that is a correct assumption in that | know quite a lot of people who
wouldn't do necessarily the photo on the nametag or whatever on zoom just because it's like,
it's it's like their personal photos from like Instagram accounts or something like that, that they
wouldn't necessarily want in a professional setting. So people don't have like these like formal
images of themselves that they could share. It's very personal to online, like social networking
and stuff like that. So yeah, | think you've got the right idea, though.

Participant 3 20:43

Participant 3, If you wanted to jump in on one of those discussions, as well, oh, Yeah, | was just
interested in this paradox. And what you've just said, Fi actually kind of does explain it a bit.
Because I've always thought, well, there is all this lack of privacy and social media, and
showing and photographs and videos. And that's, you know, it's done a lot, isn't it? And there
doesn't seem to be that fear in that world. But there is, you know, not wanting to show, or so it
seems, in the professional or academic so that there is that distinction made there. And | hadn't
thought of it in that way. Because | thought, well, you know, what, why? Why is it fine on social
media, but not fine here? What's the difference? And so there's this not wanting to look to |
don't know, in formal, perhaps in an academic context. So that's interesting. hadn't thought of
that. Yeah. But also this not wanting to ask a silly question, does that depend on cameras on or
off for it? Or? Because you could ask, we know the no silly questions, but a silly question could
be asked in the chat if you've got your camera off. So in a way, that's | don't know if that's
irrelevant, or even in a live face to face seminar, that might be even more, because you're
there to ask a silly question. So | don't know | hadn't thought of that.

Participant 1 22:21

I think | think when | push them on it, they were saying, Yeah, in the chat, they could sort of see
your name, but they wouldn't associate it with the face, they probably wouldn't remember, it
was me. If | saw them in a seminar, | can work myself up to my silly question. But they also felt
that in an online seminar, they said, we always feel we're running out of time, which you don't
feel when you're in somebody's room. So they were saying, If we ask something, you know,



because they they aren't, is it? | don't know, I'm maybe there's maybe wrong, but | wonder if
they don't feel as in control of the space, the physical space. So in a seminar, they said, we can
repair the damage, you know, | can smile around the room, everybody will say, Oh, and every
smiles back, and | know it's okay. And | wouldn't be embarrassed. Whereas I'm concerned, they
feel I'm controlling the space in online. So | was saying next, next, next people who want to talk
or are responding to the chat, so it seemed they couldn't, didn't feel they could recover the
situation socially, online, | think was what | was getting. Could | just respond to the thing about
the perfectness, because | think there might be a sort of race element here as well, because
my BAME students in mind, I'm, I'm often distressed by seeing my Afro Caribbean students in
heavy, heavy long haired wigs sitting there seminar after seminar after seminar in my room,
which is too hot. And | can see by the end of the seminar, they're scratching desperately under
these wigs. And we don't, too often we forget, of course, that we are not seeing some of our
students anything like how they wake up in the morning. And we don't, | don't think we
interrogate that enough. We just think these poor girls are sitting there, baking hot with itchy
heads, trying to conform to whatever they're conforming to. And I've been interested that when
I'm speaking to those students on camera, in their home space, they're no longer wearing the
wigs. So that's about isn't it a social conformity that we | think too blithely and comfortably
overlook, that actually can make it really uncomfortable and difficult for students particularly if
they can't afford expensive wigs, which means they actually spend their time we all have seen
this, I'm sure, just constantly pulling, pulling, pulling to pull in this great long thing back on their
head. So that | thought was quite interesting that I've noticed amongst that group of students
that that's something about being in the on campus space. That doesn't seem to apply. So less
secrecy in a way then, and the however I'm intruding in the home space, but if anybody else
has noticed that... Definitely one on one, they tend to volunteer the camera On a lot more, it's
unusual to have cameras off when it's one to one.

Participant 4 25:06

Yeah, agreed. And | was just going to kind of circle back to the question about, like the benefits
of the cameras on and what | think it was to be said about controlling the space. Because
obviously, those visual cues were missing when we first went online, if we didn't have folks
didn't have their cameras on. And | think one of the benefits, | find that and notice this more
working one on one, but if a student has a question, but they don't want to interrupt you, it's a
lot easier to see that when they have their camera on, or if they're looking kind of confused, or
maybe they're having like a tech issue that you can see is distracting them, and you just need
to give them a little bit of time to catch up or whatever it is, that's another benefit that | find
that, you know, we've had to kind of find ways to adapt to not having those visual cues. And to
get used to not being able to read the room in the same way. But you know, | think in terms of
having control of the space, | think that's partially maybe wise, because when you're doing
something like a webinar or an online class, you kind of have this thing that you have to get
through and you can't see the students. So unless you hear otherwise, you kind of assume that
all as well, and have to kind of carry on at this pace. So | mean, I'm sure we'll talk about the
strategies, but | think that's why it's important to kind of build in other ways to check in with
them. They don't have their cameras on. But certainly one on one, | think that it's a more
natural kind of way to check your conversation with someone if you can see how they're
responding to it.

Craig Morley 26:43



Your point being that, that shows the difference between approach students preset
comfortableness, when it's Wednesday, as you say, once while a group setting, | think that
does bring out some of those social issues that people have been talking about in terms of
those groups and Participant 2, if you still wanted to come in?

Participant 2 27:04

Do you think to be my prompts? It was thinking about the benefits. And that's the egocentric
components is that as I'm sat here, | suddenly realized | actually, | feel good when they come
on camera. And | know that it's not all about me. But actually, | feel as though it's a
compliment. In some way, although I'm aware of all the barriers for them to not turn the
camera on. But there's this, there's also this at the beginning of the pandemic, we asked
students not in large classes, because we weren't sure that the cameras the system could cope
with 200. Where | am, a large group is 240, which is a small group in some places. But that's, |
think one of the reasons why does that turn that into a benefit? The students were complying
with the instruction that they that we gave them. And that is a compliment in turn in
compliance complying to something that we've imposed again.

Craig Morley 28:24

Yeah, that's, that's really interesting point, that aspect of the show. Is it a compliment to you
when they, when they when they put that on? And | must admit, sometimes I've felt like that
when I've been doing a session, you see cameras come on, and yeah, almost be doing sort of
my thing, because people will put on their their cameras, I'm gonna wonder with the, the
second half of that. And | wonder if sort of, if anyone's had any negative experience when
students haven't used use webcams and you've just got those blank spaces. | wonder if
anyone's sort of had a really negative experience that you wouldn't mind sort of describing how
that sort of made you feel as a teacher and made you feel about the session itself. There's any
anyone who's got any ideas or thoughts they would be able to share with us on that idea.

Participant 2 29:16

I've seen I'd rather not see. Things which would classify as a higher level of privacy, the things
and | don't like to draw attention to them because of the price because of the delicacy of the
situation. And so what I'm doing is that I'm fighting on my presentation that I'm not giving
anything away, which they would be embarrassed if | saw but on the other hand that then |
have the secret which | can | can share with nobody motioning challenging. Times that is
because I've seen something that assuming they would prefer | didn't see. Then I'm wondering
if at some points in their life, we've now got a hidden elephant in the room. They will turn
around and go, oh, did they? Did she see that? So so it leaves me with this dilemma. That's the
only unpleasant thing that I've seen.

Craig Morley 30:23

That's really just say it goes in, back back to what you said at the start almost about people
curating the background and, and nothing of not really control they have to start. And maybe
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Participant 3 30:39

Yeah, just on the negative? Yeah, absolutely. | had, it just seems to be depend a lot on
dynamics. Most of my students are postgraduate. And actually, these are distant online
distance learners once I'm thinking of now. So we were online even before the pandemic. And it
was an evening session, it was a Thursday, seven till half, eight, which is pretty tough anyway.
And this particular, there were only a few of them, because most came to an earlier session. So
it was like, three or four of them. So already, it's a bit, you know, it's hard work. It's Thursday
night. And they were lovely, really, you know, engage motivated students, mature professional
people, but for some reason, they just did not switch on cameras. And after, you know, after a
few, you know, switch camera, and if you want, and then they would, and then they got to do
go off again. And | wonder if it's because it was in the evening, they're tired and whatever. But
it was just such hot, I felt like a really had to, you know, that we use the seminars for
discussion. It wasn't a lecture, it wasn't a presentation. It wasn't teacher lead, it was supposed
to be student led, but it was just hard work. And, and so sometimes | just said, right, I'm going
to switch Mac, here's some discussion prompts. I'm switching the camera off, I'm going I'm
physically going away. I'll come back in 15 minutes. You talk together rather than put them in a
breakout room, it seemed a bit wierd to put them all. So and then they would so and but they
still wouldn't turn cameras on. It was just bizarre. It became a thing. Oh, god, it's Thursday
night, please let it be over.

Craig Morley 32:28

Yeah, | think that's something | can definitely sympathize before when you've got nothing and
you feel like it's just do a half of what what was said before. And it's a compliment. When you
put it on economics, it'd be like a discouragements, when you're trying really hard to
encourage them to use it the other time that you think is appropriate, but then it's just not
happening. So | have definitely heard that as well. Participant 4, that if you wanted to talk
about any experiences you have like that, too.

Participant 4 33:00

Sure. I'm sorry. It's early morning, here, it was the question negative experiences when they
don't have their cameras on or when they do when they don't, okay. So many, because really
hard when we, when we shifted online, because we had never, I'm a learning developer too.
And we, we teach workshops that are some of them are kind of open to all students. And we've
always done these in person. And so suddenly shifting to online. | think it was the worst at the
beginning, just leave, like many of us have called a teaching into the void or the black hole. But
| think one of my least favorite things about that, while obviously you don't see the students
you're speaking to and attempting to teach, but just not really knowing where to look. And
there's something that drives me crazy, because | need a face to connect to. And so if even one
student has a photo attached to like some of the folks here have been saying to their profile, |
tend to kind of fixate on that because at least it's something to kind of connect to but
otherwise, | think it's really unnatural, at least for me to kind of just be you know, looking all
over a black screen. And yeah, | think when the other negative that sticks out other than just
kind of that lack of validation not really feeling like you're speaking to human beings, really not



knowing how they're responding or if they're paying attention, all of those things that we had
been used to from teaching in person. And in addition to that, when students don't immediately
respond to a question, or if you're doing an activity and no one speaks, you don't really have
that same sense of control over that and in as you might feel in a classroom, | think of physical
classroom just because then you can sort of see students are thinking or they're looking at their
paper or their notes and maybe they're still trying to figure it out. Or maybe there's some
students you can see, okay, well that person's kind of been shy this whole time, they don't
maybe want to make eye contact. So I'm not necessarily going to expect an answer from them.
But you just have none of those cues. And so that has taken a lot of kind of practice for me to,
to be able to like embrace that silence and that time and kind of like let it percolate. And | think
that's a challenge in a physical classroom anyway, for all of us to sort of think, okay, how long
do | let the silence go on for if they're not immediately responding? Sometimes they just need a
little bit of time, or maybe | need to ask a follow up question. But online, | think that that felt
even more uncomfortable to me. And sometimes still doesn't. But students need time to type in
the chat. And so that that was something to get used to is | think they there's extra time to
budget for there as well. So | don't know if others have had similar experiences. But those are
two tangible things that came to mind.

Participant 1 35:53

I was thinking | was really glad to hear Lauren saying is this, it's for me, this is how | feel about
it. Because | think it is also the sort of person you are in the sense that | | find it more tiring, like
most people do if you just get into the void. But also I've really, I've come to realize that | have
colleagues who would be delighted to teach to a blank screen, because that's how they would
teach they are going to deliver their material. And in fact, they'd probably find it quite relaxing,
and much more positive experience. And I've come to realize that I'm much more emotionally
engaged, than I'd quite realized with my teaching, which means that a, | get impatient. So if
there's if they're off camera, and | ask a question, or | say, Are there any questions, and
instantly, they can't type your 16 words in one second, | find myself saying, could you just
electronically put your hand up if you're trying to type something here, because I'm sitting here
and | don't know what either come on mic, or put your hand up. So I'm that impatient, that |
really struggle even to wait for them to type. But also, | find that and I'm saddened to find that
when the one to one situations, if I'm talking to a student who has a query on something, that |
find my trust in that relationship breaking down really quickly, if they won't put the camera on,
I actually now if I'm meeting with a student, and | say to them, and | very firmly say, Oh, well
just find the notes of the meeting, just when you're turning your camera on, just to try and
embarrass them in to turn the camera on, it's like, that's an obvious thing to do. And if they've
if they're ballsy enough not to turn the camera on, | then have a whole spiel now where | say, |
cannot see who's in the room with you. | cannot see if you've got a video camera recording this
meeting. And therefore | will be able to give you only the most general answers, how horrible
Am | but | really feel vulnerable, if | can't see if their mom or dad is standing behind them,
listening to what I'm saying about their university work. So | think, yeah, that's what surprised
me is how emotional, how emotionally difficult and can be if the cameras are off in certain
circumstances. And if only to put a camera on and a group of 20 | find myself having a
conversation with the two when I get really cross with myself, because | think there are 20
people in the room Sunday, yes, but two of them are actually responding to me. And | know
that happens seminars a bit within a seminar, if | got somebody was chatty, my instinct always
would be to think, just turn it down, make sure they don't take all the oxygen here to make



sure everybody gets a chance. And online. | think I'm so grateful that somebody there, I'm less
likely to do so. But as | literally have all my failures, but it just is interesting isn't how | think it is
different people respond in different ways.

Participant 3 38:41

| think if people have when going back to the asking the question and the silence and how long
to wait and what's going on, if cameras are on. Yeah, it's easier to pick on someone. It's not
such a huge that you don't like really reaching in and dragging them out. They're just they're so
Oh, what do you think? What do you because you can see them? Whereas if there's nothing It
seems a bigger thing to nominate somebody. Yeah.

Craig Morley 39:10

Yeah. That's really interesting. | think that idea that you were talking about there in terms of
some of the things you do to train in training college students to put their webcams on | think
that that leads quite nicely into one of these things that we've noticed in the the survey
responses from students so far, who have talked about the fact that they don't necessarily
mind being told or encouraged to have their webcams on it sort of depends on how staff go
about doing that or or how they explain it and other things. That's i was wondering with that if
anyone else so if you want to go a bit deeper into Cindy or anyone else's how what type of
things do you try to do to encourage that student webcam use on Meet up then give vitamin
sort of as comfortable for them whether that's about sort of actually doing the emotional side,
the personal side, or even the, the pedagogic side, do you mentioned any of those sorts of
things to try and think

Participant 1 40:13

I'm sorry, Participant 2, | know you've got your hands up, which is an immediate response. Just
for a second tip, Craig said, | think that | got it wrong to start with, because if they put one of
the things | love about cameras off and on my teaching, and | love, | love so much of it. So
many aspects of online teaching, is that | really liked the fact the quietest students who aren't
on camera, but also would be utterly silent, if they're in a seminar, can use the chat function to
have a discussion. And so we all know, this is a good thing. When | started out, as soon as | saw
something in the chat, I'd say, oh, oh, okay, Craig, you just enjoy to come on mic and talk to
me. You want to come on camera, and it just it just killed the chat dead. So | realized that was a
real, a real faux par. But | think that | think just keeping on repeating, it can be really useful to
be able to say, either put in the chat or come on mic, and | noticed that at the beginning of an
hour or so of a seminar, say, you'll find that there's generally people in the chat, but as it goes
on, if | keep saying right, so what to think about that, we'll just come on mic. And if | keep
repeating it, you and then when they come on, like that seems to be a coach to them, too. And
come on camera as well. But | still have that chip up of them. When you say when they're
talking just do you want to say, lovely, we're talking? Could you please send a camera on now?
And try not to let myself say that. So it's still tricky negotiations there. Sorry, | think you were
waiting and | was interrupting you.



0 Participant 2 41:45

Picking up from what we were saying before, and one of the one of the things that | noticed is
that I don't mind a challenge. And | don't mind it being hard. In fact, | can't | find that quite
exciting. Because Because my philosophy is that I'm here as facilitator, yes. Authority. Yes, |
have knowledge and experience. But I'm not there. My my whole focus is on what are they
getting out of this? So the first thing | realized is that it's involving a lot more emotional aid
from myself. So that I'm putting, yes, teaching is an emotional job. And is that the online
environment is it's creating a massive liminal space between the unknown because nobody
knows what to do in it. And how do we bridge that gap? The second delay is talking about the
relationship dynamic. And | find that I'm more naturally lend myself emotionally to those people
who are on camera so that when | see them out of camera, there is an instant connection.
They've seen me, and I'm really quite conscious that they they know me personally. And | can
see it in their faces going, don't you know who | am? And I'm thinking, Oh, that, that, | think the
key thing that I've been thinking listed, but thinking of, and that it shifts what the learning was
about, is in the classroom, you have these personal aha moments where the students are,
you're able to identify and they're able to spontaneously respond with an aha, and serendipity
that you do when you're face to face. | think when we're when we're online, because there is
that expectancy, is that if my personal philosophy was just to lecture, yeah, I'd be very happy.
But it isn't. And | find just lecturing, | might as well upload myself and go on YouTube, to be
quite honest. Because one of the one of the very essence of, for me, one of the very essence of
education, is that it's a two way process. I'm learning as much from the student as they are
from me. And | think that's one of the richnesses that I've been missing when when I'm online.
And then the final thing is, is the outcomes. Generally, at the end of a session, when you're
face to face, | get a sense of the feeling in the room as the session ends. And that buzz, or that
silence, or that sudden packing of bags when the session is finished tells you an awful lot. Well
hanging out to well, while you're here, can | just chat? We don't get any of that online. Really.
Some students will will just say, | was just picking up on what we said. | get a little bit of that,
not as much as | do in the classroom. Very often | don't find that a student hasn't got it or has
been puzzled until they submit assignment or they submit questions about an assignment and
I'm thinking Oh. Okay, so how am | going to fix this? Because | don't want to say, Well, we did
that on session. Because firstly, unless | go to the attendance list, I'm not going to know if
somebody's there or not. Secondly, | think, not showing themselves up. Like they've lost the
opportunity to just say to some just whispered to their colleague, what on earth is she going on
about? And that's what kind of P1 was was suggesting to me is that | can't see when people are
not paying attention. Because when somebody is not paying attention, or they're distracted, is
a cue for me to say, I've not got their attention. | need it what I'm doing. So, so | took forever,
didn't it? Sorry.

Craig Morley 45:52
That's okay. Did you want to?

Participant 1 45:57

Yeh, | think | think | think you're very some really interesting points there. And I, in trying to fix |
try and make coming up with things quicker, but but I did in trying to fix that thing you were
saying about the chat at the end. Although | always say at the end, you know, I'm going to
loiter meaningfully at the end of this session, you know, so feel free to go if you've had enough,



where you can stay and ask your questions. But again, it comes back to emotion because then
it leaves me in a situation where students will remain behind. And | feel really good as an
educator thinking, great, I've caught you. But it also leaves me exposed to the students who
clearly clicked in and havien't read into the session went to made a cup of tea went off for now
and aren't leaving the session. Not because I'm reverting, but because they've forgotten them
in the session completely. So you do get that sort of the downside of doing that. And | think as
well, when you were saying about them whispering and chatting to each other and saying,
what's she going on about or whatever. | didn't appreciate about 18 months ago, how many
students in my classes not only in my foundation students, and there, there are particular sorts
of students, | think, because they're there, we teach them in a group of 30. So there's the
whole group to whole group together, rather than splitting them up was that | tend to
appreciate it that they were WhatsApping all the way through sessions. So they were saying
somebody thinks this, and I'm thinking he's not in the room. So in the end, when | realized, and
that's maybe | think, a bit easier, because then when I'm on line with them, | can say at various
points, there's various groups. What's the WhatsApp chat? Now on this session? Is there
anything coming up from somebody who's not on camera or not here? And that's been useful.
But of course, again, | do it with my foundation students, because | know they're doing it. But |
would be hesitant with some groups, who | think would be more in my mind more formal
groups, where they may feel that I'm asking an inappropriate question, or I'm intruding on their
WhatsApp space. So that's a delicate negotiation, | think. But | did find interesting because it
just never occurred to me that they were the whispering in the class was in our virtual
whispering on WhatsApp. And that was was interesting. Yeah, so there's metal.

Craig Morley 48:08

Yeah, that's really, really interesting button. So they hadn't considered before in terms of that,
how humans will go about that. So the background shot, that they were to have him logged into
the field to get into that.

Participant 4 48:28

So many interesting points have been made. | mean, yeah, | think even even sort of letting the
chat become its own thing has been something that has been a just an adjustment for me,
because | think originally there was this instinct to want to, like read every message in the chat
out loud to ensure you're kind of giving it voice or space and respond to it. But then | realized
that, you know, as students kind of got more used to the online classroom, they were just
responding to each other, sometimes just answering each other's questions, or, Hey, you have
a link to the handout that | missed, they would just help each other out. So it's kind of been
really strange to have almost two conversations going on at the same time. Similar to the
WhatsApp group, but obviously less private. But yeah, | mean, just a couple of things. P1 , what
you said about finding yourself gravitating towards the students who do have their cameras on
or are more vocal, which is often you know, they're often the same people is so so relatable to
me, and | hadn't really thought about it till you mentioned it, but it you're right, that it is like an
in person classroom, | might be more mindful of older students becoming a little bit dominant.
And | need to be careful and make sure I'm making space for these other students. And then, in
the online classroom, were kind of so desperate for that response that | think I've actually made
a lot more space for those students than then | would have so i just wanted to say, now I'm
thinking about that. So thank you. But yeah, just to kind of respond to the original question,



Craig. | mean, we have in terms of setting the expectations for webcams, we have a slide at the
beginning of our learning development workshops that essentially says like, you're welcome to
turn your camera on, you're welcome to turn your microphone on, you're welcome to use the
chat, kind of just let them know that it's okay. And then, you know, sort of say, do what works
for you. And | think at the beginning, when we shifted online, we were hoping a lot more
students would turn their cameras on. But then as more and more meetings and professional
development also moved online, for us, | think my expectations just changed a lot, because |
experienced what it's like to have your camera on when you're trying to learn. And when you're
trying to take notes and listen or eat your breakfast, or whatever it might be. So | think that
really affected my own understanding of why someone might or might not have their camera
on and how it, you know, doesn't necessarily reflect at all if they're paying attention. So | think
my own hopes for that have kind of shifted, because because of that shift in our own work. And
I don't, you know, | don't want to hold it against students if they don't want to have their
camera on ever, because, honestly, | find it really distracting to be on camera when I'm trying
to listen to a presentation or really think about something. So you kind of feel that camera on
you even if no one's necessarily looking at you. | think so. Just wanting to mention that. But |
am really curious to know for for everyone here, like if you're asking or expecting students to
turn cameras on or off, what size of the group are you working with? | know you mentioned like
250 students and having asked them to turn their cameras off? For connection issues, probably
that. Does anyone else have experiences with that?

Participant 1 51:46
My Student groups all quite small. So 15 to 30?7 Usually, so no I've been okay.

Participant 4 51:56
And | don't mean to sidetrack the conversation...

Craig Morley 51:58

It's okay. Good. Good, good question to ask |, for my experience, we've done a similar, similar
sort of thing that would depends how we design the session. If it's, if it's a lecture session, then
we might not have those small discussions where you would expect students like huge
breakout rooms or things like that, we will always try and use things like Padlet, Google jam
board and things like that. So students can collaborate that way. But | know it seems a bit of an
oxymoron. But if it's a small group, then then we might use breakout rooms or things like that,
where those groups will be small and people can can interact with each other that way, and so
will be my short response to that. That question about class sizes and other things like that
gets interested for. Again, going back to the survey responses, some of the students
commented that they will be more likely to use it in small groups than than those larger
groups. So again, there's probably a lot of overlap between between those issues there as well.
P3, if you want to say something?

Participant 3 53:05

Yaah iliet nn tha ctrateniac avarths what vnii iniet eaid Tha AdAafinitalvy mara likalv/ ta cwitrh An
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cameras in small groups. And that's what the bulk of my online teaching consists of, is it | think,
you were saying, if you're just gonna lecture, why bother? You might as well just do pre record.
So yeah, absolutely. The smaller the breakout rooms definitely maximizes that. But on the on
the flip side of that, I've had some, where students have come back and said, if it's a group of
three or four, two students have come back and said, that student actually, | don't think there
were actually there, there was just silence, they didn't switch, just no participation. So that's
quite a giveaway. Unless they were just incredibly shy. But | don't think so. And also to assign,
you know, if there's a task to because one student did say to me is all in a tutorial, | feel like I'm
always the one who speaks and | stopped myself, because | just don't want to hear my own
voice again. And so on the back of that | started being a bit more directive about Okay, in this
group, such as one is going to feed back or you choose somebody to feed back after the task.
So a bit more directive in assigning roles in that way. And then like you said, | think we've
become perhaps a bit too fixated on camera on off, and it's not the be all and end all there are
other ways to get students to interact and engage to finding alternatives and not to get too
stressed or hung up or sad about cameras off so that that was the other thing to say. And that
informal communication or on really encouraged that, but also via WhatsApp For whatever, but
also what | tend to do is acknowledge so you put cameras on if it's appropriate and you feel
comfortable. If not, then if it's not appropriate, it's, | recognize it's not always appropriate, so
fine to keep your camera off. And I'll verbalize that so that the other students sort of know that
I'm not just not bothered. There's a reason for me to accept that this camera's off sometimes.
So, yeah, so there were the things just in response to your question on strategies.

Craig Morley 55:35
Thank you. And Fi, if you wanted to,

Ffion Neal 55:38

| just wanted to add on a point about | don't know if it's anything you guys have considered
before, but in zoom calls, there's like a direct message feature in the chat. And | know quite a
lot of people like me and my friends, and that we message each other one on one about the
content, if it's like a larger class size, or if it is like a mass lecture or something, I'll have a
group chat of about four of us having a private message chat, like during the call, just because
we've seen that we're online, and it's convenient. It's a way to make friends. And | think that's
like one of the main ways | used to use to participate, but not like directly in front of everyone
more just among people who | would have sat in class and talked to about it if you go | mean, if
so that was an interesting point.

Craig Morley 56:18

Yeah, it's similar to the WhatsApp point of interest as far as a different way to, to use that,
especially as you say, if it's about making friends at the start, you might potentially not have
people's WhatsApp at that point until that relationship develops fair just didn't work during the
normal classroom expectation, I'm going to go in and magically have everyone's watsapp until
you build that relationship with where you to where you share that as well. And then, | know
you had your hands up on that. But if we just look at the time on that one, as well. And one of
the one of the other things that we noticed in the the survey so far, which is from staff, rather



than students this time is there's a little bit of disparity between how some staff you
engagement, in terms of things that students do within those sessions themselves. So it might
be some of the things we've talked about today. But then also, the types of engaging that
students might do after the session, they, you know, taken loads, the same thing that students
would normally do do sort of independently as well. And we were just wondering about your
sorts of forces or how you try to maybe gauge a little bit of those different types of
engagements. Have you got any strategies or, or even just thoughts on those, like, sort of to, to
wage engagements that you've, you've implemented? Yeah.

Participant 2 57:43

Well, actually, that kind of ties in with what | was thinking, is that | tend to use the same
strategies that | drew face to face in the sense in the sense that everything's loaded in
advance, so they know what to expect their role is, but | change how | have the slides, when
i'm online on sides, is that as you're going through your PowerPoint framework, | will have some
slides which, which are not blank, but just be there's nothing on them. And there might be
three columns. And in those three columns, there will be three questions. So I'll set a breakout
room. And then when they come back, they've got a note their answers in the three or four
boxes. So so there's interactivity built in that they expect in advance. So | might not be seeing
them, but | can see them going on. The other thing that I do is that I'll be using the survey and
the quiz functions, and that they might put a graph up. And so for example, is how many hours
sleep do you typically get because the topic will be on the benefits of sleep for health. And we'd
look at that, and they would put their little crosses on the diagram. And that interactivity that
breads interactivity. So once you've got a Rolling Stone, more people want to join in, then
you've got wider representation. And what | do is that | screenshot those responses. And then
afterwards, | upload the slides with that. screenshots, repost that before set and after set. And
because | can't teach things, read chat, | asked the beginning of every session, can | have a
couple of volunteers so that when you're putting things online, I've got somebody going round
and tidying it so that the screen isn't a mess. And that helps them organize their thoughts into
themes. And the other thing | do is | say, okay, because | can't listen to a question. keep myself
on track with with where we're going. Will people Please answer each other's questions in the
chat box and Just like everybody's been saying, it's always the same people who are doing it.
And so what | usually do is | say, right, we have some usual volunteers, why not beat them to it
and be one of those people. So | tend to give them an open and open affirmative competitive
type challenge. Because | like | like to share the love. So come on, let's share what is good
about interactional here. Now, that might be because of the nature of my profession. My
profession includes a practitioner, practice type, experience, and when they're working online
with practitioners practitioners say, no face no session. What | was thinking about in total, you
know, this is a kind of agency. In terms of learning agency, as facilitators, we're trying to help
students get the most out of this for them. But they are then taking back that personal power
by by not feeling comfortable to engage in personal ways that they would otherwise do. It is, to
me, it's all about how, how do we get people feel comfortable, yet still feel as though they have
got some control over their learning?

Craig Morley 1:01:30

Yet, that's a really good point, since in terms of, | find it really interesting that way of using
using the chat as well, because | must admit, again, it comes back from the survey, a lot of
staff and students have said that they will use the chat to engage rather than make so think



your way of building a little bit more, sort of structured around that and saying, and building
them almost competitive nature in there to try and get people in was really good. For now, I'm
definitely going to take on board after after this, this group as well, if you have to want to say
about that, too?

Participant 2 1:02:05

Oh, just before you do, I'm a great proponent of various types of gamified learning. And I find
that the principles of play where you want to contribute voluntarily can be carried over into the
online environment. But not I'm saying gamified, not gamification, gamification with my
students just turns them right off. But they like again. Sorry, P4?

Participant 4 1:02:36

That's interesting. Yeah, | mean, I've been thinking about the idea of, like, online learning being
more autonomous in some ways. So sort of building off of what you've said, Bernadette, | think,
in some ways, students have a wider range of ways to participate. And that lets them be
autonomous in some ways. But in terms of this strategies, like Craig, you're asking for how do
we sort of gauge engagement or get them engaged without cameras? Yeah, yeah. Okay. So |
think when we started out with the pivot, it was, you know, just things like polls and a little bit
of Padlet and jam board, | think, we kind of became more comfortable asking students to do
more as we became more comfortable, and in the online sort of classroom, and | teach a lot of
writing classes, so things like, you know, thesis statements or paragraphs and some some
sentence structure grammar, and | use Google Docs a lot. So already, we had a, you know, a
handout that we gave to students on paper before. Well, now they have the choice, they can
print it and do it by hand, or they can do it online. But one thing that | found really works well is
now that | don't really have a whiteboard, I'm usually just sharing my Google Doc and working
in that. And that way, it sort of reproduces what the students are looking at on their own end.
And | can be quite engaged in how I'm using the Google doc to try different things or highlight
certain words. So I've grown to love that. And that even now that we're partially back in person,
| like to do that. And then I'll have students copy and paste what they came up with for a
sentence or an idea or something into the chat. Sometimes we've had, you know, there's a
feature, | think on Poll Everywhere, one of those polling sites where you can put a map up and
people can pin I've put like screenshots of paragraphs up. And students can sort of identify
transitions or, you know, areas in the paragraph where you know, where they're identifying
certain things. So that's kind of worked well. And then Google Forms. | mean, we we kind of use
Google because it's our institutions choice, but you know, having students do some work in a
Google form and submit you can see, like, who submitted if you want to turn that feature on
when they've submitted and you can actually be looking at their answers, while other students
are still finishing their work. And so | found that a fantastic way to be able to intervene. Like if |
give them a set of questions to answer. Maybe I'm asking them to edit sentences to correct the
errors, types of errors we've been working on identifying. I'm already seeing what they're
sharing and can be picking up on trends, noticing things that | sort of need to clarify. You know,
so | think that has transformed my teaching, actually, because it used to sort of be that | only
knew what students came up with if they chose to share it. Or if we sort of had time to go
around the room, and it's pretty tough to go and check everyone's hand out in a classroom. So.
So I've, I love that and think it's such a great way to be able to, to actually engage with what
they're coming up with. And the only other thing we've kind of played with is, we did we piloted



an escape room this year, it was a BPA referencing escape rooms. So that has been it's
obviously designed to be super interactive. But interestingly, not one student chose to turn on
their camera and the breakout rooms. So that was a surprise. Anyway, so | want to make sure |
shared those before.

Craig Morley 1:06:12

Thanks for Thanks for sharing, it's really nice to hear that that means you have things you get.
But also the the tools as well, which is really interesting have found that a lot of people do,
which is a big part of this project as well. So thank you for sharing, P1, if you wanted to?

Participant 1 1:06:27

| think it was fun to me to think | was thinking of what Fi was saying. But also P4 was saying
about, if you were saying when you can message individually notice to your fellow students,
one of the things that may be, it may feel too far outside your your remit. But it occurs to me
that we're in real danger of losing something so precious here, | wasn't a departmental meeting
for two hours, yesterday afternoon, the luxury of turning my camera off, it's like sinking into a
warm bath. Nobody's looking at me now simultaneously. And whatsapping, some colleagues to
talk about what's happening in the meeting, just to moan and be social. And | noticed that my
head of department who's in the meeting, when she's not actually sharing that a bit of it, she
was also emailing me to ask if | do things that have been agreed in the meeting. I'm also in the
chat during the chat bit, and | talked in the meeting and come on camera. And at the point of
all that is | was socializing and bonding. And | was and | was volunteering for things. And | was
fully engaged in all of those things. But | came to realize at the end of it, how much | will be sad
to lose the chance to have that lovely two hours of all those things happening. Because I'm
going to lose that social interaction as well, potentially. But also, the quality of my
understanding of the meeting and my involvement in my department life was not hindered one
jot by me doing all those things. And it's only really in this conversation today that | realized
that then maybe my students off camera, if part of the reason I'm off camera is their WhatsApp
in their friends about me, and what I'm saying and what they think and how can | help them.
And they're also engaged in chat and all those things are we needing to reframe what we mean
by learning and we're going to need to move away from I'm the, I'm the leader in this room,
and you will learn what | require you to learn in the next hour. | agree with P2 saying we learn
from them and later on from us, | get that but | am worried we're going to go to more
constricted view of teaching and learning, which is controlled by the person in the room, the
leader in the room and takes agency away from their students who could be doing three
different things off camera, and that would not be a bad thing necessarily. So | just wanted to
get that to maybe reach outside your remit. But | think is it might be an interesting point.

Craig Morley 1:08:51

That is really interesting for you goes back to what Catherine said earlier think about maybe
you know this fixation on whether cameras are on or are not on is that potentially taken us
down the wrong route when as you said could we be encouraging all these things in the
background as a way to to do that participate in something it's definitely definitely something
that will be in the scope of things that we'll discuss and things like that. So it's definitely well



worth mentioning with that and so obviously it looks just looking at the time and just coming
towards the end of the discussions there was anything else anyone wanted to mention or say
before we finish up to the data then you may have another chance to to bring up in the last 10
minutes if you wanted to have a go?

Participant 1 1:09:41

Now | thought bad here's the again but | thought it was an excuse when my students said to
me | can't come on mic or camera because I'm in the library working. That was just a reason
not to come on camera but | just fixed it again before any of point they've made really before
this session, and they said we see on learning differently now because we used to be in the
library, then we'd walk across the building and you'd do something. And then we'd walk back to
the library, we'd have lunch or whatever. And some students seem to really appreciate the flow
of being able to stay in one place in the library, and they just library study, then they're in a
seminar where they're listening. And then they're so | just | don't know, but it feels to me like
there's a different sort of learning. And | worried that might not be as engaged in a way. But
they didn't do it all the time. They say, but just some seminars if not being assessed on that
text, for example, they want to listen in, they don't want to move. And that might be worth just
thinking about as a benefit. Maybe I've now had the opportunity to have no cameras.

Craig Morley 1:10:47

Yeah, surely it's just but | think that goes back to a lot of what we've, we've talked about in
terms of that, even turning webcams on, it's that sort of issue and students having that control
themselves. And as you say, they could choose to stay in the same place the whole time for
this, and they could then choose to mix it up and work. | don't know, work in a Cafe rather than
being told, you've got to go to this build. And so | think that's a really, really interesting point.

Ffion Neal 1:11:14

Can | add something about how, with the whole blended learning side of things, when we've
got some things that are still on Zoom, and some things that are in person, | have found that
I've had to go home quite a lot to do online lessons, rather than stay on campus. Because there
isn't like a space on campus, | can go and talk and be interactive in a call. So it's like it kind of
takes away the chance to be interactive online. If it's online versus in person, and there's a
mixture of the two, | think consistency is easier for a student. Just. Yeah.

Participant 1 1:11:47
You'd want all on campus of all online from your perspective.

Ffion Neal 1:11:50

Yeh i think | think per day, even if it's one day or online, one day one person just because | find
like I live about half an hour away from campus. So | have to like plan ahead of if I've got a
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Participant 1 1:12:05

It's really weird. We made a space, we made a room for students. And we said this is your
online learning room. So if you're being caught out on timetabling, and you can't get home to
go online, come and use this room. And nobody wants to use this. And I'm not sure what's
happened. But it's interesting that we thought we'd been clever and preempted exactly that
problem. And our solution is the one they chose. So yeah, it's interesting.

Participant 4 1:12:28

A few we I'll just quickly say we've had lots of students where maybe they're between classes,
they come to a workshop or something. And there's multiple students on one computer
because they've kind of found a booth in the library. And they're kind of doing exactly what you
suggested, but they're all joining from the same computer, which | think totally affects the way
that they're able to interact and online class. So we've had to kind of recognize that.

Craig Morley 1:12:53

Yeah, | think that is in terms of those habits, and wagering even from a from a staff
perspective, I'd definitely recognize the things things she was talking about there. And if we've
got like a mixed day, there's a bit like, Oh, I've got a meeting on staff meeting in person and
then I've got a one to one with the students students online. You're desperately scrambling
around to book a room where it's just you and it doesn't matter if you talk on all you've got the
the volume up on any of my tasks, that's gonna affect effects effects everyone in this sort of
blended, blended approach know him P3, did you want to?

° Participant 3 1:13:28

It was just a final thought really, that again, it's this fixation with camera on and that's all good
and to be desired and should always be sort of the pinnacle that could for some students, if
they're thinking whenever they attend an online session, oh god I'm gonna have to turn come
and and they're so self conscious and then they're not paying attention because their cringing
with embarrassment because for whatever reason, or else you just think, Oh, well, | just won't
go because she is going to force me to turn the camera on, I'm just not gonna go. And there's

that barrier. That's that can really hinder do the absolute opposite of what we're trying to do
and what we think cameras on means.

Craig Morley 1:14:18

Yeah, that's a really good point. And a good thing to always remember as well as how we are
webcams will could potentially affect whether students injuries the session comes to the
session, all those all those type of things. So it's really important point to say, look, say



unfortunatly we're running out of time as I've really enjoyed the the discussion that we've had
nowhere to and everyone's ideas and other things like that's been a really good bounce
between sort of the things you've heard in the surveys and stuff like that. So again, just Thanks
for Thanks for taking the time to contribute. participate today. And then just so you know what
will be going on sort of after this focus group with the rest of the project as well. So we've got
another focus group with a staff focus group on Monday. And then we've got the student focus
groups after that. And then after we've done those, we have done all the data collection. And
then Fi and I, we'll have the mammoth task of looking through all that data and seeing what we
can we can pick out with and things like that in terms of terms of the dissemination, we're
going to hopefully, disseminate as many different ways as possible, whether that's workshops,
written reports, publications, and things like that. But we will send any of those, hopefully, what
I'm planning on doing is making a direct list of all staff and students who have contributed. So
you will get first eyes on on those things that we we do and certainly being possible with your
contributions. So again, hopefully that hopefully you will, you will get those emails sooner
rather than later once we've seen what what we can pull out of the way of the focus groups and
the surveys as well. But yeah, I'd like to say thanks again for for, for contributing and taking the
time to have a chat with us today. Thank you.

Participant 3 1:16:16
Stay with the analysis. Thanks. Okay, bye bye.

Craig Morley 1:16:23
Thank you. You. been lovely. Thank you better that's



